Participants
The sample comprised 83 children (38 males) aged 4 years 6 months to 11 years 0 months (mean = 9 years 0 months, SD = 1 year 8 months) with a range of intellectual abilities (mean = 84.64, SD = 18.54; . Further details concerning the characteristics and recruitment of the sample are presented in Bettenay et al. (2014) 1 .
Materials and Procedure
This study was conducted in three phases.
Phase 1 -Viewing of a staged magic show. All children viewed one of several identical magic shows at their school; each lasting 20 minutes and involving eight tricks. The shows were performed by a female magician in a colourful outfit who sought to maximise children's attention to the event through frequent audience participation (e.g., calling out, pointing).
Phase 2 -Initial interview. Children were interviewed about the magic show three to six days after the event, either by a former police officer with specialist training in interviewing children, or by the first author (trained by the other interviewer). Interviews
(lasting approximately 30-40 minutes, but varying as a function of how much each child could remember) were conducted according to ABE guidelines in place in England and
Wales at the time of data collection (Home Office, 2007) . Following a truth and lies exercise (which all children passed), the children were asked to provide a 'free recall' account of the event (e.g., "tell me everything you can remember about the show"). Further prompts were Overall recall was coded by giving children one point for every original and correct piece of information about the show (during both free and prompted recall). Inter-rater reliability, on 25% of interviews, was satisfactory (r = .89).
Phase 3 -Cross-examination interview. Ten months after the initial interviews (a delay reflecting that typically encountered for a case to be trialled in court in England and Wales; Plotnikoff & Woolfson, 2012) , the children underwent a realistic cross-examination interview at their school. Interviews were conducted individually, in a quiet room at the school, by one of nine barristers-in-training. Each performed between 5 and 23 interviews as part of this study. The barrister informed the child they would be watching a video of the initial interview and that, following the viewing, they were to be asked some questions about what they had said, which should be answered truthfully.
To allow the performance of individual children to be compared, the crossexamination questions were drafted by noting elements of the magic show on which all children had been able to answer questions in the initial interview, before developing questions common to all the children and easily adapted to take into account individual variations in actual testimony. These comprised four-part structured challenges, designed to
CHILDREN, ANXIETY, INDIVIDUAL DIFFERENCES AND CROSS-EXAMINATION
exert increasing pressure upon the child to change their responses from their earlier testimony. Barristers-in-training completed all four parts of each of the challenge questions unless the child ceded to a challenge or said they did not know. At that point, they
immediately moved on to the next question.
The cross-examination consisted of 23 questions. Eleven of these were identical to those used in the initial interview (and were therefore neither misleading nor designed to pressurise the child), and 12 questions challenged what the child had said in their initial interview. The cross-examination process lasted about 45 minutes, of which questioning took approximately 20-25 minutes. All children were given a full debrief at the end of the session, in which they were reassured that the questions were tricky for everyone and that they had done extremely well. Children were also rewarded with colourful stickers.
Three indices of performance were calculated.
1. Total number of changed responses (cedes) to the 12 challenges to evidence provided in the initial interview. Scores could range from zero (if they changed no responses) to 12 (if they changed all their responses). On average, the children changed their answers to 6.63 (SD = 3.57) of the 12 challenged questions (i.e., at least half), with ten children (12%) changing their answers to all cross-examination challenges. Overall, 98% of the sample ceded to at least one challenge during cross-examination.
2. 'Susceptibility to cross-examination'. As each child could be challenged up to four times, those who changed a response straightaway were deemed more susceptible than those who resisted until later challenges or did not cede at all (a score of 4 was assigned if the child ceded at the first challenge; 3 = ceded after two challenges; 2 = ceded after three challenges; 1 = ceded only at the fourth challenge; 0 = did not cede). Thus the minimum possible score was
Further research exploring the factors that may contribute to cross-examination performance is clearly warranted. Anxiety and related constructs such as stress and arousal need to be considered in conjunction with variables that have previously been found to relate to cross-examination performance, for example self-esteem, assertiveness and self-confidence (Zajac et al., 2009) , as well as standardised cognitive (e.g., memory, attention) measures.
In addition to the limitations of this study highlighted above (e.g., limited number of individual difference measures) we acknowledge that the staged event witnessed was a positive one that in no way imitated the traumatic experiences of victims of abuse. Despite evidence that memory processes for traumatic and non-traumatic events are similar (Pezdek & Taylor, 2002) , further studies using personally experienced trauma (e.g., hospital or dental procedures) would help to clarify this point.
To conclude, the key findings of this study were that cross-examination style questioning increases anxiety levels in children, and that this effect was a modest predictor of both the susceptibility to, and number of, changed responses. From a theoretical perspective, this study did not support the notion that changing responses under cross-examination is related to suggestibility as measured by the GSS. The strongest predictor of performance was responses to unchallenged questions, indicating that good memory inoculates against the effects of cross-examination. Preparation for children giving evidence in court to ensure they understand the importance of attending to the recording of their evidence in chief is crucial.
The resulting confidence in their testimony should improve their resilience in the face of oppressive cross-examination and help to reduce anxiety levels. 

